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AESTFACT 

The basic causes for the high rate at which American 
Indians drop out of college were listed and discussed in this paper. 
Information gathered from interviews with Indian students was 
presented along with the author's personal interpretations. The 
stated causes of the high drop-out rate were education, finances, 
racism, role models, and cultural differences. The inadequacies of 
education in reservation and near-=reservation schools were mentioned 
as major stumbling blocks to auccessful higher education for many 
Indian students. It was noted that the differences in values of the 
reservation Indian, in terms of overall objectives as well as daily 
life styles, created in the Indian student conflicts that contributed 
to the drop-out problem. It was the author's stated opinion that the 
drop-out problem will continue until institutions can learn to be 
accepting of other values and can learn that there might be other 
meaningful life objectives, (PS) 
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CAUSE FOR DROP OUl'S 

Baring tht Fall of 1971^ Mr, Riahard Itortlnez of the Western Biteritate 
ComiriBSlon for Hl^tr Education, put together a work-shop aoncerned with minority 
student participation in hi^er aduGatlon. One of the areas of much ooncein re- 
garding Indian studenti in particulars ii the phenomenal mte of drop out. The 
estimtes of drop out in the hi^er tducation system ran^ from a low of 759^ to 
a hi^ of 939^, Regardleas of the accuraoy of the statements, it is perfectly 
olaar tlmt the drop out rate of IndiM students in hi#ier edueation is exoeption- 
ally hl^. Ito. rfertine^ aBked me if I would he interested in presenting mterial 
on Indian toop outs to the proposed work-shopi I a^eed to do so and prooeeded to 
oollect some data from the Indian people* 

Ironedlately the prohlam of hasio value systems became apparent, White in- 
etltutions, such as universities, are not geared to understanding the complexity 
of the sD-aalled "Indian Prohlem"; they continued to respond wider the assumption 
that all Indians are the same, f^ograma involving counseling and' Gurriculim 
plflMlng do not seem capable of recognizing that it is a complex problam. One of 
the TOys in whioh this research imm havered was the lack of consistency in ob- 
jects, objeotlves and motives of the Indian students, mils ra.s most apparent 
when interviewing Indies with a reservation value system, as opposed to Indian 
students with a more traditional mainstream value system* For lack of better 
tennlnolo^, the data were colleoted in terms of reservation value systems -vs- . 
urban value systems. Althou^ It Is not the p^ose of this paper to stimulate 
tsotional outbM^ts Involved with the definition of "reservation -vs- urban Indians, 
the point is that a oareful analysis of an inaivia\jal ' s values olearly Indioatei 
i<bloh general gjoup bt is in. 
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A^dn, the definitlona used in this paper m*© over-geneimlised, but the 
Gonflicti in valnes were more closely related to ru^l -ys- urtaji values thag 
were simile to the values ej^reased ty either Chtyenne, or SiouXi or Blackfeet 
Btudents. Thim paper then, ^lly rtGOgnlEei Md aGtoowledgea the Trihal dlf- 
ferecLGes ajad in no way is attempting to lu^ the various cultures together, ^d 
oall them all Indian; such as white inatitutiona have heen prone to do, 

haelo causes of drop out will be listed and diBcuased as a matter of 
facti and then taoh .cause will be discusfied in a llttlfe more detail reprisanting 
w^' own personal interpretation! pithered from the interviews of the Indiaji stu^ 
dents* ^e paper la not desired to speak for ai^ particular Tribe* nor for the 
population of Indians. 

In summarizing the oaterial from the interviews the following list of stated 
cauies of drop out is: 

I. mnCATIOlT 17, ROLE MODHiS 

II. FIHMC^ 7. CULTDMli DmHSMCES 

III. EiCISM 

a* ) Institutional^ Racism 
bs) Perional Discrimination 

Althou^ each of these items will be dlsouased indlviduallyt it should be po^^nted 

out that it was the oonsensus of the ^oup intervlewedi that only Item ntmber I, ' 

Educationy reflects any hierarchical value in this list. In other words, poor 

eduoatlon was hl^ on the list of all possible oauses for hi^ drop out* Trom 

there on the other items were not as consiitently ranked, as many students felt 

that some cauBea were more important than others* Remembering that all of the 

students interviewed were In fact, in school at the t^e, and also that twenty-gix 

of the people interviewed were drop outs that had attended college to some extent, 

this data must be viewed from the standpoint of the partlclpajits, not from the 
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exsufle -making admniitrationfl. 

As indioated above, item number I, Education, is a major atiMbling block 
to aucoeiiful hi^er education for mai^ Indian students, is those reaaing thii 
paper ^ having gone tliTOU^ reserYation or nea^- reservation schoole will imdar- 
stands^ has been and will continue to be In a very deplorable mess. Beginning in 
1968, with what was then Senator Hobert Kennel's special aub--oomnittee on Indian 
education, the nation has been made aware of the virtiml lack of adequate eduoa- 
tional trading fiyen to the Indlmu, niers are exQeptiong of course, but speak- 
ing primrily for reBeCTation situations, the history of educational preparation 
is '"^try grim* The stTidenta md other intervieweee from the reservation perspective 
we^ in aj^OBt ur^mmous agreement that they were not prepared to compete icLth 
other students at the uriiverslty systsma. It is interesting to note tJiat the re- 
seiratlon students felt that the tMnsition from hl^ school to the university 
TOs ertremely difficult In that, the total environment and attitude was alienp 
while 'on the other h^d, white students from the larger communities complained 
bitterly that the university is nothing more than m extension of their high 
school ei^erience, 

llthou^ it is not poesibla within the scope of this pap^r to discuss the 
InadeqiiaGies of education in general, ^ would like to make the point that educa-^ 
tion should have incorporated in it's objeotives, the objective of teaching stu- 
dents to leam how to ai^vive in a particular environmtnt. At the present time 
Gurriaula are pretty much standardized to attempt to teach students to survive 
in a white, middle-olass society. Unfortimately, that particular social class is 
not the only enviroMoent possible. I say imfortunately, -not in tenns of ngr pre- 
ference for this class as the ultimate in American life-style, but unfortimately 
in the sense that it is totally inappropriate for all minority s^dents, and it 
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is soy personal belief that it is inappropriate fox almost all othrr studenti. 

I should point gut that for those stadRnts wiaMng to travel that road, 
that road should be made availa"ble, it is the responsibility of the educa- 
tioiial system to prepaJre those students for their Qontinued travels into the 
hi^er education system. At the same time it is the responsibility of educational 
infititutiona from the elementaa^ ays terns on up, to educate children with the ob- 
jective of BWovtveLl in the partiGUlar environment that child may choose. If it 
is a reienration environmints then the responsible Instituticns have the obll^- 
tlon to gtaj those chiiaren'a mteriala in a meamn^Hil and relevant way, to 
what the child will probably spend the rest of their life doing* It is prepos-^ 
terous, arrogant ajid morally TOOnf to e^ose the child only to the values' Md 
objeotives of the Judea/Chrlstim ethics, k specific e^sMiple of how this kind 
of responsive education oould t^t place on a particular resaCTation will be ela- 
borated. 

The Northern Cheyenne reservation, like other reservations, has a large 
cadre of old people that have a fantastic amomt of knowledge ooncernlng their 
Tribe, that anthropologisti and historians will never be able to approach* IMs 
information can be tapped in meaning^l ways for the education of the younger 
generation of Cheyennes* A research team could be trained to collect botanical ^ 
sptcimens and preserve them for identification, utilizing the standard techniques 
of most university systems in botany, with mioh less training time than Is neces- 
sary to become a botaniati TOie hi^ school studenta could be utilized gpring and 
Pall, and certainly during the Suimer, to collect these speclmenc* As they were 
preserved and pregented for identification, the donsultlng botarust could provldi 
the Latin name v^h some typical professional jargon, the people could give the 
Gomion aiglifih name, if taiown, and the old people could givt the Cheyenne name* 
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In addition, the old ptople could pro^ridt the identification and diecussiou of 
what the plaat meacs in tems of the e^ironment and the people. The ednoatiOml 
inatltatlon, such as the bilingual pTogrmns and/or other artificial program 
olaBsification oould then inGo^oimte this mterial into terthook foim, to he 
tised as the soience te%t throu^out the entire educational system. Ibe spin-off 
for education euid taowledge tranemittal in terms of relevajice ajid traditional 
teacMng is phenomenal* Thm interaction between the young students m.d. their 
enviroiment j including the respect of the elders aiid their knowledge, would have 
little paM,llal in the white aooiaty. Other suhjiot matters could be approached 
in a similar way, culmnating in on education that was relevant to the students, 
involTlng divtrsi membera of the coEmmity, meeting objectiYea of education and 
, perhaps even eduoatlnf some teachers* 

ib^anding this idea into areas such as political science, government ^ Mstoiy, 
child development, inter-persoM.1 relationships, and on, ajid on; is extremely ex- 
citing but wlmt is more important, is totally feasible* Althou^i this Aversion 
may not seem related to the problem of drop out In adueatlon, it in my opinion 
that maMng education interesting eyad relevant at the local level has mn exoellent 
chance of stimulating interest and motivation to lea^ at all levels. It is ^ 
fittther opinion, that the present iraelevaiit materials used in the education pro-- 
cess, turn students off to the whole learning prooeie, thui producing virtually 
no intrinsic motivation for learning new materials. 

The second item on the Hot is that of FinMces. Obviously, hl^er educa- 
tion is for the classes of people that have money. "Hie cost of going to college 
is prohibitive even for the majority of white middle-Glass parents, however the 
todian student finds it even more difficult to finMLce a c.^11*^^ education. For 
e^mple, the white off-resermtion culture can to to various lending agencies, 
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such as banks, ojai boirow money on :fti^toe credit to finance their children's edu- 
oatlona. This altemative singly is not available to reaervmtion Indiajis* In 
maiiy oasei iuch as with the Montaam State ^Tniveriity flysteffi, it is the law, both 
feaeral and state, that Indian atudents my attend ODllege in the ayatem, tuition 
free, however the rhetorio looks good but in actuality the pro^^m is oloae to 
being a deliberate, distorted lie. In the first place, Montana does not charge 
tuition as such, but rather a oomplex fee system is put upon the student. The 
student ends up payinf as much in fees as the so-callsd ff e waiver. Other rather 
insidious policies include such things as allowing a time delay in getting the 
s-hident fee vmivers approved so that the s-hident ends up paying the maxim™ late 
TCglsteration fee. In addition, the business office puts together a so-called 
"package" for Indim students. Since many of the students qualify for Bureau of 
Indlsn Mfairs SGholaMh:^ runds and/or Tribal funds ajid other sources, finaji- 
olal aid offices put together this package, juggling ftods from one source to 
another, to ccme up with an individualized package that reduces the student to 
the MBm% minimal amount, re^rdless of the numerous qualifications* The final 
up-shot is that the Indian student does not have the kind of asBistance that is 
necessary for survival in a college tovm. Hiey end up with virtually no. spending 
money, money for olothee and the other things that are esiential for the. develop- 
ment of hl^ morale and peace of mind. They seldom have money for means of trajis- 
portatlon, thus become dlsaouraged ve^ easily. This disdouragement naturally 
generalizes to the total acadimc environment. 

Vlhen the Indian etudent must live with others that are so obviously much 
better off, it is little wonder that the Indian itudent even^mlly leaves the aca* 
demlo institution. In dlsoussing these kinds of programs and problems with flna^- 
oial aid personnel, they often point to the fact that most Indian students qualify 
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for work stuay pro-ams, however a^in when we consider whe kind of diaadvBjitagB 
produoed by other factors such as the lack of adequate preparation in the edu- 
catloml struQture, it beGOD^es »ther r.^dieuloue to e^^ect the IndlM student to 
able to take on a work study job, putting in fifteen to twonty houjg in addi- 
tion to his studies, TOils kind of insensitive iolution to the fln^cial aid prob- 
lem of minority students in general, is typlGal of most bureaucratic problem-sol- 
ving attenroti* 

There have been nmiy efforts on the part of well-me^ng people, to unlock 
the dooM of hi^er educatlQni unfortimately people beoomt self satisfied' with 
their own benevolant efforts and tend to forget that the students that are dls- - 
ad-rantaged oulturallyj eduoatlonally and flnanolally need to have more, Thm 
door oaiuiot be simply tinlooked, but rather it imst be opened oompletelyj or the 
disadvantaged do not have a glimpse of what is on the other side. Prograjns must 
be developed that will allow these students to go throu^ the door and into the 
environment on the other side. If they choose to do so. 

!Hie third item is what caa only be identified as racism, however ths racist 
pollqies of institutions oaji be of several dlffe^rent kinds. Thm relatively more 
subtle j but still insidious institutional racism that leems to be inherent in most 
bureaucratic or^mzatlons will be diSGussed first* 

Students all over the com^try have demonstrated their ooncem and dlsplea- 
sure over tht lutfor^vable attitudes of faculty and administration tomrds the 
students as Inferior beings, ^elr words are seldom listened to md virtually 
^lever heard. Unfortunately bureaucmcles develop prop^Lmi "for" the students, 
just as the various agencies develop pro^MS "for" Indlaiis, In the students 
oase they have been maoh more demanding md violent In their opposition to this 
Mnd of patronlsm, but still have not been hurt. Kie problem of course, like all 
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prcolems, is not a ai^le one* The excuses Mve ran the gOTibit from the general 
attitaide that the taachar toiows hast what is good for a student in a partioular 
dlioipllna. aLving aeived considemhls time as a faculty member md as aji ad- 
ttdniatrator, I have a rather "biased opinion as to th© djmajniGQ of institutional 
racism, Bep^nning with the partioular department level in a disGipline such as 
psycholog7j the professors spend a great deal of time each year or eveiy other 
yearp modifying the oiirriculum for that department, irew courses are initiated^ 
old ohes are abandonedi particular courses are modified in tems of objeetives 
and materials j eradit hoias are disouBBSdj chaiigedp deleted! laboi^tory boursas 
are initiated and on, nid onj md on, inid on* The iingle charaoteristlc however, 
is that almost never is a student or ftudents, involved in this decision making 
process. The simple minded argument usually is preiented, that students either 
don't care or are not capable of makinf rational meamnffC^l decisions on these 
matters. However, when all of these hi^ powered faculty brains are combined, 
the end result is hi^ly predlo table, ^d that is that the new euraiculum is mo- 
dified tvpically toward more stringent oontrols as to what the student will take 
and how they will go about getting their de^ee. The ultimate objective is de- 
sired for preparatory training to maximise the iuoQeas of the student in graduate 
school, in that diecipline. No acoomit is taken of the fact that in mogt oases ^ 
less than seven to' ei^t percent of the students graduating in that oiOTiculm, 
in fact, will go throu^ ^mduate school. 71rttmlly no account is taken, except 
some passing rhetorical ooments, about the other nlnty-some percent of the stu- 
dents.: Ndbody yuthsrs to ask the students what they really have in mind in ma- 
joring in that particular dlsGlpllne, and nobody really bothers to ask student r 
what they have in mind in the overall objective of going to college* It Is as-, 
sumad that preparing studente for entering graduate school is the hi^est value* 



I thiii this ageiMption should be challenged because imtil it is^ there is little 
hope that facultiei will be reaponsive to general atudenta needa aiid interests, 
or virtually no hope that they will be responsiYe to Indiari student needs* 

The racist attitudes do not apply just to faoulty/itudent relationshipa, but 
peimeate the entire institution* For e^mple, there a^e mmy road blocks mi 
h^iilee throu^ the progess of instruotorj leoturer, assistaiit professor, asso- 
ciate profeosorj full professor, department head| dean, vice presidents and so 
forth. The partlQular road leading to promotions in so-called advancements is 
fairly well imomi throu^out the entire academic institution* It runs something 
like this I don^t let ijiyont faiow that you think, don't let anyone see you inter- 
acting \d.th students, if you feel you must speai at faculty gatherings make eure 
you Impress the rigiit people with your platitudinous mouthings, but most important 
never critieige anyone except students. Another symptom of the institutionalizad 
institution is the rali^ce on tradition ajid dopia that are negative from the 
Indian student's standpoint i that is the whole business of guidelines, staiidards, 
requirements* prerequisites, etc*. These particular kinds of stumbling blocks, 
initiated at the whim of faculty ajid adminlet3:^torip are simply incQmprehenslble 
to the Indian student* toe argument is that students should not be treated dir= 
farentially as this is a fom of reverse racism* Eie con^sion is racism based " 
upon racej ajid moiim based upon institutional classifications. Using one sat 
to ajcgue a^inst the other is not only poor lo^o, but it la also simple minded* 
A final coament on Standards i Yarlous schools, departments and staff ha've 
made arguments that they cannot find Indlm students that art "qimlifled" because 
they do not come up to a nomalised score or standard for acjmission into their 
paxtlculij prog^m* milfi argiment also is not valid because it stems from ig- 
noMnoe as to what standards mean. The stan^jda of ezaellenoe for a pwtiGulSLr 
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pFOffram nuat be measured In Uma of tha final end produot or it aakes no aense 
at all. In other wordB, itaiidai'dB muit evalimted md eBtabliBhed In tems of 
the program's final obdootiveB, not the admasion o-bjeotlves. If the material 
in the training program is worth teaohing and is tau^t properly, then It should 
be teaohable and testable in a way that makes Benie. A student failing to leam 
material is more often an indJ.otment of the testing, teaching and materialB, but 
is usually treated as a failure on the part of the atudent. 

Needless to aay, Indiaii students with tha v^iety of oultural dif f erenoea 
coming from their reBemration ouiture, vhioh is a rural culture, are puazlad and 
confused by the kindi and extent of institutional racism they find in the academic 
aystem. It should be noted however, that this confusion has been reiponded to by 
all stnidenta, not just Indiaii atudenta, 

The other kind of raclem that is a more strai^t forvra.rd, personal diacrimi- 
mtion heeds little dlBeussion as the readers art well amre of this prejudice, 
however the loss in dlgrilty and morale ii certainly detrimental and oontributeB 
to a drop out problem. I wonder how many times an Indian is referred to as Chief 
or Tonto, or female equivalent, during his off reaervation ea^erienoe. 

The next item, listed Hole Models, ihould really be liated, Lack of Hole 
Models, This problem is one that few white aGademicians can understand., Baal- - 
cally the problem is that there are few Indians in professional positions such aa 
doetorB, lawyers, dentists, sclentlBts, aamlnistrators , eollege teachers, or any 
of the professions requiring acadtmio oredentlala. To demonBtrate and .illuatmte 
the efffots of the lack of role modele, 1 had two of the Trainees oonduot a qulok 
survey of students in the Bozeman elemental school system and the Lame 33eer ele- 
■ 'nentaiy sysgem. Children in grades one throu^ foxir were interviewed ajia ques- 
tioned, coneeming future goals and esjeotanoies. One of the more striking seta 
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q£ diffeMrLDes Involved aaswen to the veiy iimple ^ueEtion, "What would you 
like to he when you ^ow up?"* Ehe wMte ahildren from tiie Bose^i sehooli ^ve 
lome yexy Bophistiaated answere, Including one second gradere answer, "I'm go- 
in^ to ha a Paleon'tooloeiit and stu^ dinosauM*" Kie answers , where there ware 
anfiwersi hy tht ladlan ahil ton were almost devoid of identification in the pro- 
feBSional areas. Por example, there were no doetora, lav^ers, acientlsts or even 
^dlan Chiefs, Only two of the tMrty-seven oMldren inteOTiewedt indlQated that 
they wanted to he a teacher, and in hoth of these cases m additional qiiallflGation 
was made I "Like Ifes. so-and-io,", who happens to he an Indian teacheM-aide, 

According to some recent efforts hy the National Institutes of Health, to 
identlf^r minority scientists in the blomedioal fields, inQludlng ■biolo^i Qhemlstryi 
physloaf and psychology i there sue less than ten Hi*D, scientists that are also 
enrolled Trlhal memherSi Hiere are numerous aQademlcians with a "traoe" hack to 
some Cherokee prlnoess, hut considering the requiment^of enrolled Trihal memhers, 
numher is ^oredihly small, I think the last count of memhers of the imerican 
Indim Association of Hiysicians includes twenty- two M,ll*'s# Dr* Blue Spruce can 
conflna the fact that he represents at least half of the entire population of 
Indian dentists* The end result ap^ln, is that the Indlmi ehild does not have the 
role models availahle, thus does not cdnsider professional training as an oocupa^ 
tlon, or mthar as wMte children do* does not have to question the possihllities 
that ml^t he availahle to hlmi should he rhoose a professional area. 

Althou^ most of the preceding information has oome from Indlim drop outs, 
one interesting difference in students tha^^ dia not drop out was centered aroimd 
the couns a ling, problem. For the most part Indian student cements tended to run 
like, "If I had Imown what was going on, I oould have done things differently," 
In other words, most of the eritlaisms were that the counseling at all levels. 
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f Mm hi^ SGhool throu^out their entire acadeMQ career, had provided either 
ndainformtion or Dhaaneled them into the voeh-teoh or cosnrnmi"^ oollege route, 
apt heoauae of their abilities but heoause they were liidiaii* For ea^iple, majiy 
Of the studtnti indicated timt their educational co^selors have disoouM.ged eeek-- 
Ing proftisionfl or traJ.iJjag by iaying "Oh* you don- 1 wuit to go that routes why 
don't you go tlo the conmunity eolltgei or why 'don't you ^ into nursing or sec- 
retarial schoolf ur vooatlonal areas*% As most people that have been throu^ the 
aoademic procese Bcre well aware, it tafcee a great deal of goal setting to tolerate 
the educational proceae long tnou^ to be credentialiaed. Thm lack of role models 
□ertainly contributes to the weaker motivation of the Indian student as a potential 
□ontributor to the drop out rate. 

The laat item to be dlsouised in this paper be soma Aifferencea in cul- 
tural values that are most gema^e to ^ the problem of the Indlaji student drop out. 
Obviously from everything that has been said so farf Indiaii students are different 
from other students* One of these differenoes is the culture the particular stu- 
dent comas fromi be it Cheyenne ^ Crow, Sioux or whatever. Since the students in- 
terviewed were from a rather diverse group i the specc'.fio cultural differenoes pecu- 
liar to individual Tribes will not be dlsoueaed, howevir therfc are some generali- 
gabla cultural values that produce conflicts mi thusi oontribute to the* drop out 
problem. . 

In the non-Indian value system the concept of time is veiy important. Time 

ia neasurad in a q^uantitative seniOf using the yardstick of length. JobSj meetingSi 

< 

parties, education^ are all divided up into temperal units dicing the day and for ' 
the futt^. If a person makes an appointment with another, for one«thirtyj it is 
o^Woial that he there at one-thirty or the other faela that he has lost time. 
In other wordflf the person who is late has stolen something by not being there* 
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in ea^le of the \,fcitB oultirml value pualied to it's eJCtreme is the white 
Behool Bystem'i policy of Bending a child 'a report card home with the mmheT of 
tlmea he was tardy, olearly oarked on it. m yuu auppose that If a child were 
three minutes late eveiy day of the sohool year, that he would be flunked, that 
this would truly be an Indication that the child had failed? On the other hand, 
the reBervatlon culture traatB time as heing relative. A person' a existence is 
prlorltlztd aooordlng to the Imnediate task. Clock watoMng and compulsive punc- 
■buallty doeo not exist. People oome to meetlngi when they are throu^ doing iome- 
thing elet. Another way of putting It la that the important thing 1b. the meeting, 
not In arriving at a preoise time. Ohvlously, this difference in values produces . 
a. veiy definite conflict in the atudent attempting to matriculate at one of our 
traditional aeademlc institutions. Unfortunately It is the sole responsibility 
of the student to change valuta as the institution will not. 

Another ve^ complex set of values that produoe conflict, centers around the 
concept of ejcpanded ,tlme. For example, the non-Indian culture uies a rationalizing 
proceaa to escape from the eve^day world by dumping the responalhility for failure 
and thou^t onto the feature. Lack of strong personal belief and lack of faith in 
peraonal values leads to this value system. Children are tau#it in the schools 
to prepare for the future, to get eduoated, to cord material strings, to "be 
good", so they may go to heaven when this life is over but even more importajit 
psychologically, is the oonoopt of being pumBhed or reBponalble for one'B be- 
havior after death, IThe Indlaai oulture la muoh, more prasaatio, with bthavior 
geared primarily to he responsive to the day to day world. There is virtually 
no concept of saving for a raii^ day, "a penny saved is a penny eamed'S milk 
ar.d honey are punishment after death, or ha^ly any other faturlstio goals and 
obdeotlves. Tho philosophioal sophiiticatlon and psyohoao^oal BQundness of the 
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Indian ^loaDpJ^ would put to shame most of the academic gabtlers in thtae par- 
ticular dieciplines* Nevertheless, from the standpoint of Indlaji student drop 
out J it makes it very dlffioult to prtsaure the Indian student to come to class, 
work hard, ^t good grades for some fulmristlc goal that is really as ui^portajit 
and of questionable value, . . 

Althou^ it m^ somtd si^le minded to oontinue repeating the basic Goneept, 
the Indian values preclude the ooneept of saorlfice ajid traininf for a future end* 
It is veiy easy to see then that the s^dent from the resewation is difficult 
to motivate when stajidard traditional academie values are assumed, as they simply 
are not self-motivatlnf for the Indian student* 

Another set of values producing lack of undeMtanding between the two cul- 
tures, relates to the family. In the Judea/Chrlstian culture, the nuclear family 
consisting of the father, mother, son and dau^teri aarries with it rather clear 
cut definitions and expeotationa of responsibility* When a ohlld becomes m a- 
dult, >^tever that means, in the white world they are on their own* Th^y are ex- 
pected tg be Independint and lep^lly responsible* If one's brother participates 
in soelally unaeceptabl.e bahavior, sham© is brou^t to the family name, which 
seems to miss the point. There is little sh^e or conaem about the fact that the 
behavior was detremental to' the ooimwnlty, but a great de^ of emphasis placed 
upon the reputation of the family. At the same time, misfortune oo curing to out- 
lying members of the imolear family, such as grand parents * great grand parents, 
uncles, ^eat unclos and amitSf Qousinai ve^ ojten are considered unfortunatti 
hQwavar they are not the responsibility of the f^ly. It is as if the basic 
prlnoipal is, "you take oare of yours I»ll take cm© of miners with mine being 
defined as the immediate molea^ family. 

In the tmdltlorml Indian value systemi the fMaily is much e^rtended, in terMs 
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of opting smd responsibility. Aimts are often oonsldored to be mothers, Tmcles 
are called fathers and oousinB are brothers and sisters of the imnediate family. 
Claa membirs are conaiderod "relativeB". The phiaoBopMoal generallzationa must 
be understood between the two systema before any of the rest of the vaMea can 
truly make sense. In the westeEn European tradition the greatest good has been 
the development and perpetimtion of the self . Althou^ somB lip-service is paid 
by our Christian doctrines througi- praying for others, primarily the ultimate, 
objective is personal salvation. Day to day behavior is geared towards this ob- 
jeotive in tsme of economics, relifoua values, education, status needs and family 
relatlonahipa. This produoss an txtreme:^ competitive, Gonsumptlve, es^lorata- 
tive, Interaction with the environment end with pBrsoiml Interactions with other 
people. The traditional Indian culture has as the ultimate good,, the survival of 
the Tribe. The individual la ejqpendable in the aehse that one does what is good 
for the people at the sacrifice of individual goals ^d objectives, miis is seen 
m a variety of behaviors, such as the "p.ve-away" ceremony. Those that have, 
ahare what thty have with others as a point of honor. In the white society, a 
house waimng ceremony provides much anxiety for the new home owier, as he tries 
to ii^ress the people with hla posessions. With the Indian culture, the Indlaji ^ 
people would give away their material poseBsiona in an act of sharing, mie more 
you share, the more honor, pres tigs and status you enjoy p as opposed to the more 
you have and collect material things for statue Bymbola, as-we find .in the white 
oulture. Thus in many casea the principal of hi#ier education and the credentia- 
liaing prooess is hard to Inoo^orate into the sharinf concept as it is seen as 
an individual and personal gain, with little genemli^ability to the peopla. 

Getting back to the extended family concept, it is often dlffioult tor people 
living la m aoadeoio or ether artificial environment , to understand the tremen- 
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dous eenat of Msponslbillty a student may have towards what appeara to be a 
distant relative* In the ]todian culture ^ If one is aiked to help, he simply 
camot ref^e. ^us, a iimdent gettinf a phone call that he is needed or that 
somaone Mm at home ^ goes, ^e threat of receiving an F for the course ie 

of little relative importance. If he is needed, he is needed. The fact that 
administrative officials do not understand what is real md true is very hemlder- 
Ing to the Indian, conmimityg^ 

A final consideration that is again, veiy difficult for the \diite community 
to understand involves most of the philosopMcalp sociological, psyohological and 
religous values prevloualy eluded to. the rural white eoTOunity, the fact that 
a son or dau^ter has left the f^m to go get a college education, is pointed to 
irith great pride. The family vdll make great sacrifices to get their children into 
hl^er eduoation. In small oonmiunlties everyone in the oommmi.ty is aware, and 
points with some civic pride, towards those that have gone on and "amounted to 
Bomethlng". However in the mors tmdltlonal raaarvation culture, if the child 
makes the deoislon to leave the reservation and go to the milversity and get a 
white man^s eduoation, the oomranity is not enthusiastic. In other words, it is a 
clear out deoislon that the person has made, to reject the old traditioiml ways 
and go tl;.a white man road. It is generally assumed that the person is lost to the 
traditional community, Ite^ Indim students that have gone on. and oompleted their 
degrees, have found it extremely dlffloult to return to their reservation to work, 
nils seems to- he more true to the smller northern reservations than others, ao- 
oordlng to the Indian students, however it is definitely a factor In resea^atlon 
settings such as the Northezn Oheyemie. Kiere is a certain amowit of mistrust of 
an todlim that Ms gotten an eduoatiori and the educated IncU^an must face a rather 
oontinuous attack hy faMly as well as otheri, for havlnf an tduQatlon, It must 



17 

remembeMd that oil education is a ^Aiite man's eduoatlon and Is Ylewed as such 
bj the Indian conmunity, I have oomiaeled several liidian students that have 
dropped out just prior to graduation because they ere foroed to m^e that decision, 
and some Qhoose to go "back to the reservation feeling that they can be accepted 
more easily if they do not bring back the de^ee* - 

VMte oomunitles md acadendc institutions that promote token Indian Studlas, 
Imeriaan Indian Studiei, Native Amerioan ^ogrBm .at their Institutions are ob- 
viously either hypocrites in the sense that they p^ little attention to the his- 
torlQal asts of their profession, or are simply ^ind and deaf to the messages 
presented by the Indian people concerning the difference In values of education. 
For exafflplef .^n 177U, on June 17th, the Conmissioners from Maryland and Virginia 
negotlattd a Treaty with six Nations at Lmcaster, Peimsylvania. The Indians were 
invited to send their boys to Vlllim imd Mary Oollegt. Ehi next day the Indians 
declined the offer in this manner! "The Indians Heftisali We know that you hl^ly 
esteem the kind of leaming tau^t in those colleges, and that the maintenance of 
ovix yomig men, while with you, would be very e^^enslve to you. We are convinced, 
that you mean to do us good by your proposal | and we thank you heartily, but you 
who are wise, must Jmow that different Nations have different conoeptions of things 
mi: j^ou vdll therefore not take it Miss i if ow ideas of this kind of education 
happen not to be the same with yours. We have had some e^erience of it. Several 
of oi2X young people were fomerly brou^t up at the College of the Northern Pro- 
vlncesi they were Instructed in all yora soienoes but when they came back to us, 
they were bad Runners, l^oiwt of fveiy memi oj living in the Woods* * .Neither 
fit for Hunters, Warriors, ncr Counsellors, they wre totally good for nothing. 
We Me, howeyi^f not the leas oblie'd by your kind offer, tho' we decline accept- 
ing itf md, to show our grateful sense of lt| if the gentlemen of Virgi^a will 



aend us a doitn of thtlr loni, we vrtll take e^a of their sduGation, ijiitMot • 
them In all we toowi and make men of them". 

la sumaiy then, tha differenoee in values of the raseiYation Indiaias in 
teroe of overall ohJeatlveB as wsll as tally life stylai, CTOatei in the Indian 
stadent numerous confliQts that eontrihute to the eventual toop out prohlem. Un- 
fortunately, as I indiqated previously, the teaohere md adminiatrators of ow 
aoademio institutions from pre-achool tlmu^ post-^duate study, truly believe 
that they know all the answers and that their system of TOluaa is the only one 
to be followed. Othervdse the Indian value syatem would have been inooiporated 
in the school system serving tiUan ahiltoen many ye^s ago* Ui^ortunately,^ the 
sohools serving li^ge numbers of Vidian ohiltoen have been more white than mmiy 
of the predominantly white sohools* Accepting different values is always diffl- 
cult at best, if you do not treasure the value of of aooeptmoe. In point of 
faotj in the Meas of eduaation, welfare, religion, pMlosophy, psyoholofflr, family 
relations, environmental studies, eooloar, botai^ and zooloari as far as these 
dleeiplines are oonoemtd with Identifioation and function of Flora, and Fauna, 
and many other areas, the Indian people are so far ahear of the Ph.D. granting 
^soiplines; in tems of worteble, useable knowledge, that it is embarassing to 
have academie people visit the raservation, 

' Kie Indian people In general, have been lau^ng at aoademiaiins and others 
that Qome to study what they call "Truth" when in point of faot they only toiow 
a veiy limited kind of truth, miay are Igrxormt of the faot that there are nu- 
merous kinds of truth and numerous ways other tha^ the holy seientlflG method of 
determining tmth* As long as the aoademio institutions ignore the fact that 
there are other they id,ll bontinue to be pointed out in wondement and a- 

magement, and lauded at for their silly by tha ^disn people. 
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7oT mmis^lef tooks "being used at numeMua institutioni conaeriy,ng iome aom- 
mualQation skills such as interaQtlon ffcoupf interaatlon eoimimal lining* extended 
fasilyi tady la^aagg, ete*i will be treated as very imlTe ty Indiai studenta. 
It Is true that the redneck aoadamialan oan stand on Ms stub'bom legs and dema id 
that the Indian student p,ve in, tut he t^ll still he lau/#ied at. 

It is sy personal opinion tht.t the drop out problem will be oontinued until 
Insti'hitions can learo to be aooaptinf of other values and can leam that there 
mi^t bi other life objectiTts with a ^eat deal of meaMng attaohed to them. Put 
another way, l am saying that until teaeherSf admlniBtrators and infltitutions can 
be developed, that are "Sidiaai" in philosophy, attitude and values, the drop out 
rate iri.ll continue to be hi^ among the Imerican J^dian students. 



